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* = Response is required  

Closing the Loop (following up on last year's questions). If you would like to attach 
supplemental documents, exit this form and use the "Attachments" button (bottom left-
hand corner).  

1. In your 16-17 program review update, you reflected on your program’s contributions to 
the College’s overall goal of improving student success. You identified strategies and 
activities your program planned to engage in to address this goal. Please describe your 
program’s progress over the past academic year.  

* a. What is the status of the project/activities/program improvements?  

Last year we were asked to focus our goals around the 74% success rate, but we were 

either very close or at that rate overall.  One of our faculty was exploring the use of cell-

phone blocking software, but it decided not to employ that at this time due to anticipated 
student resistance, as they would have to pay for the service. 

We also discussed the need for lower online class sizes and increased tutoring.   Lower class 

sizes are not entirely within our purview, so other than consistently report the need for it, 

there was no action to take.   With regard to tutoring, we actually lost the economics tutor 

last year.   After this occurred, one of our faculty met with the head of the tutoring center, 

and it was determined there were funds available but no one on the horizon (so to speak) 

that could tutor economics.   Recently we were told that an economics tutor has been hired 

for the spring.   Earlier this semester the lead writers from the School of Business and 

Digital Technology met and improved tutoring services was mentioned as a universal 

need.   Lower online class sizes were considered important by those of us in the meeting as 
well.   

* b. What improvements (if any) do you notice in your success data?  

Following is an analysis of success, retention, and GPA.   More attention is given to success 

as it is the most vital statistic, but retention and GPA follow the same patterns. 

 - Success rate fell by 1% from last year but is higher than the previous 3 years.  The 

decline is driven by a decline in the success rate of female students; from 79% to 76%.  In 

the prior three years, however, female success rates were also either 75% or 76% (with the 

two earliest years being 75%) so it may be that the 79% last year was an abberation; and 
the  5-year trend is still showing an increase - just a little slower. 

The in-person success rate fell, and this rate has not had  a clear trend over the past five 

years.   The online success rate continues to grow, and online students in economics do 
significantly better than on campus (79% vs. 74% success rate). 



Success improved in all age cohorts (with enough data to analyze).   Students in their 30's 

continue to outpace students in their later 20's, who in turn acheive higher success rates 

than students from 18 to 24.  The difference in success rates from the youngest to the 
oldest cohort is 8 full percentage points (82% vs. 74%). 

The difference in success between first generation and not-first generation is to small to 
consider in analysis. 

The students with the Career/Vocational designation have the highest success rate (84%) 

and this is consistent with the findings in the age breakout - suggesting that these students 

are likely already established in the workforce and are older (this is an assumption as I do 
not have data crossing age and Career/Vocational). 

While still higher than any of the other ethnicities in success, Asian students took a 6% dive 

last year, from 88% to 82%.  Before that they had consistently improved, and most other 

ethnicities continued the 5 year improvement trend (Latino's fell from 71% to 70%).  For 

now it seems safe to consider that this may be a one-off for Asian students.  It can be re-
examined next year. 

The success rate in Econ 120 is 71% and Econ 121 is 88%.  This is a large difference.  Most 

students take Econ 120 first, although that isn't required, so Econ 121 is benefitting from 

being the second in a series.  The first month of both courses is nearly identical, so 1/4 of 

the course is a repeat for most students. 

 - Retention in all 5 years has been consistently either 89% or 90%; it was 89% last 

year.   Retention rates are high in all  cohorts with the numbers to support analysis; with 
the lowest being Latino students at 86%. 

The program GPA has increased every year in the last 5 years, and is currently at 2.88; with 
males at 2.83 and females at 2.95.  

Our online students have much higher program GPA's:  3.17 compared to 2.61.   This may 

be, in part at least, due to the fact that (by this writer's antecodal observation) online 

students are older, and the age breakout displays higher program GPA's in older 

students.    For next year I would like to see the age/online breakout be made available and 
I could pull that apart a little more. 

Overall, Econ 121 student have higher GPA's than Econ 120 students; this is not surprising 

since most students take Econ 120 first (again by the writer's anecdotal observation). 

  

  

  

  

  



* c. What barriers or obstacles have you encountered?  

Please see section 4, below.  

Looking Forward  

* 2. Identify one major area of focus for your program (e.g. integrating adjunct faculty, 
enhancing cultural competency, collaborating with high schools, etc.)  
Our program is small, with only three courses, one of which only offers one section a 

year.   Additionally around 70% of our courses are taught by full time faculty, which we see 

as positive.  Most of the adjunct faculty have been here for many years.    There are two 

areas of focus:  one is to encourage enrollment in Econ 220.  This will be supported when 

the proposed AA in Sustainability begins (planned for Fall 2018).   The other is to 

collaborate on goals with other disciplines in the business department.   This process has 

begun, with a colleague from another discipline having called a meeting of Lead Writers to 

discuss common goals and issues.   

* 3. In what ways does this focus contribute to the College’s goals of improving student 
success and what shifts have you seen (or do you hope to see) in your program data that 
you would attribute to this focus?  
Student success is improved in all courses when the teachers are more knowledgeable 

about what is going on in companion disciplines.  There are opportunities for direct 

collaboration and also for simply bouncing teaching ideas off of each other.    

* 4. In what ways does this focus contribute to the College’s goals of reducing equity 
gaps and what shifts have you seen (or do you hope to see) in your equity data that you 
would attribute to this focus?  

Other than the fact that improved success in one area often translates to improved success 

in others, our focus does not contribute directly to equity per se.   What is needed to 

improve equity is not under our program's control; at least as this writer understands 
equity.   

As this writer understands the term equity, it means providing the resources needed 

support to each student, such that those who have the willingness to succeed have the 

necessary support.  The most valuable resource for students is an instructor's time.   More 

time for each student is supported by smaller classroom sizes and this is particularly the 
case in online classes, which represent a large portion in our program.  

Professional development also assists with addressing equity as both formal and informal 

knowledge is gained.   However,  there are only funds for a small number of our discipline 

faculty to attend even a local conference.    This leaves us behind in both knowledge and 

networking. 

If this sounds a bit like complaining, it is not meant to be.  It's just an explanation of how 

the funding choices made by the college negatively affects the equity they are trying to 

achieve.  And this is written with full understanding that they may not have a choice in 

many cases - state regulations and funding formulas are driving this. 



To finish on a positive note here - the value of the support within the college, school, and 

department cannot be underestimated as, even more than class size or travel, the everyday 

peer and administrative interactions can bolster or discourage an indivdiual professor and 
therefore their  effectiveness in the classroom.  

In our department we have excellent support.   We have excellent support from our dean 

and increasing support from our colleagues in other disciplines in the business department, 

as our more recently hired faculty expand their knowledge and involvement, and more 

collaborative opportunities emerge.  We are a growing department - in enthusiasm as well 
as in faculty.     

And finally, this writer has  experienced a lot of support, also,  from other departments and 

from many in administration.  While differences sometimes (often) arise in perspective.  It 

is clear that most at Mesa have a strong commitment to working together to help the 

students achieve in whatever way possible.   

* 5. What other trends or patterns do you notice in the data that warrant further 
exploration?  
In section 1 I elaborated beyond the question, so please review that.  It was much easier 

for me to do all the analysis in one place.  


